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Fact Sheet #1 - Performance Standard 1: Instructional Leadership

INSTRUCTIONAL LEADERSHIP
The leader fosters the success of all students by facilitating the development, communication,
implementation, and evaluation of a shared vision of learning that leads to school improvement.

What does instructional leadership mean?
In general terms, instructional leadership is a
focus on factors that promote and support
teaching and learning.1 Research indicates that
instructional leaders do impact student
achievement, though indirectly.2 Thus, it
behooves leaders to prioritize their instructional
role as one of critical importance.
Effective instructional leaders focus their
efforts on school improvement and student
success. They do this in several ways: by
creating a vision for the school community, by
sharing leadership so that responsibilities are
distributed, by leading a learning community,
and by monitoring curriculum and instruction.
What does research say about instructional
leadership?
Creating a Vision. Effective, forward-thinking
leaders understand that creating a vision is at
the heart of what they do; a first step that
becomes the impetus through which all future
decisions, goals, and dreams are funneled.3
They also understand that if a vision is to reach
fruition it must be inspiring enough to be
embraced by others within the organization; it
must become a shared vision.4
Principals of high achieving schools are clear
DERXWWKHVFKRRO¶VYLVLRQDQGJRDOV5 A shared
vision helps guide all in the school community
to the destination²student success and school
improvement. From the vision, goals for
learning are established. Buy-in to both the
vision and the learning goals are important²
the savvy leader understands this and seeks
commitment from the school community.6
Various research studies on high-achieving
schools find that principals play an important

UROHLQEXLOGLQJDQGVXVWDLQLQJWKHVFKRRO¶V
vision. High-achieving schools have principals
ZKRFRPPXQLFDWHWRDOOWKDWWKHVFKRRO¶VPRVW
important mission is learning,7 believe that
established school goals are attainable,8 and
expect that both teachers and students can meet
established goals.9
Sharing Leadership. Effective instructional
leaders believe in sharing leadership. Sharing
leadership is not to be confused with delegating
responsibilities or garnering extra help. Rather,
it can be defined broadly as ³WHDFKHUV¶
influence over and participation in school-wide
GHFLVLRQV´10 Effective principals understand
the value of collaborative effort in successfully
realizing the common vision.
They realize that in order to meet instructional
goals, they need buy-in from the staff.11 By
sharing leadership, the principal acknowledges
that everyone has important contributions to
make. Further, providing opportunities for
stakeholders to participate in decision-making
about issues affecting them and that they are
knowledgeable about, is an affirmation of the
integral role they play in goal
accomplishment.12 Capitalizing on the
leadership and instructional strengths of other
staff members is smart leadership.
Research indicates that principals who tap the
H[SHUWLVHRIWKHVFKRRO¶VWHDFKHUOHDGHUVDUH
beneficiaries of the following:
Teacher leaders positively affect change
from the classroom when they inquire about
school improvement and then participate in
answering the question.13
As teacher leaders work with principals
toward school improvement, they provide
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valuable insights and ideas.14
Teacher leaders willingly take on additional
tasks and responsibilities that are not
required of classroom teachers that benefit
the school and other teachers within it.15
Principals who develop and tap the
expertise of teacher leaders and refocus
their emphasis on learning throughout the
school improvement effort are more
successful than those who do not.16
Leading a Learning Community. Learning is a
lifelong process. Effective principals take the
lead in promoting professional growth and
learning for both themselves and their staffs.
Two primary functions around which schools
are organized include: (1) teaching and
learning, and (2) organizing for teaching and
learning.17 Communicating this focus to every
stakeholder in the school community is a
crucial leader responsibility.
Principals who prioritize student learning are
successful.18 Prioritizing student learning
means paying attention to and communicating
the importance of curriculum, instruction, and
assessment. This is where leaders focus their
instructional attention. It also means being
visible in and around the school.19 When staff
see leaders out and about, interested in the daily
goings-on, they see leaders who are engaged
and involved.
In order to promote the practices that lead to
effective teaching and mastery learning, leaders
not only plan and organize professional
development, they also participate in the
process. They become learners alongside their
staffs. Barth commented that the leader as
OHDUQHU³LVFULWLFDOEHFDXVHWKHUHLVDVWULNLQJ
connection between learning and
FROOHJLDOLW\´20 Effective principals recognize
the value of collaborative participation in the
learning community as a way to build trust and
collective responsibility, and to further the goal
of improved student learning.21

Monitoring Curriculum and Instruction.
Effective principals focus on curriculum and
instruction. Monitoring teacher practice helps to
identify instructional strengths and weaknesses.
Leaders are aware of instructional practices in
their school buildings, are knowledgeable about
the curriculum standards, and ensure that they
are taught.22 Leaders trust their teachers to
effectively implement instruction but visit
classrooms regularly to observe the results of
that instruction.23
In effective schools, leaders are able to judge
the effectiveness of teaching and serve as role
models for expected behaviors of school staff.24
The emphasis on teaching and learning means
that leaders consciously limit activities that
diminish instructional time.25 They allocate
resources based on identified needs which may
include: materials, staffing, and staff
development.26 They encourage teacher
reflection regarding instructional practices and
their impact on student achievement.27
5HVHDUFKUHODWHGWROHDGHUV¶UROHVLQPRQLWRULQJ
curriculum and instruction indicates the
following: (1) both teachers and leaders believe
it important that someone is positioned to guide
the curriculum and to make decisions about
staff development needs,28 (2) effective leaders
ensure continuity in the school instructional
program,29 and (3) leaders must spend time in
classrooms to monitor instructional programs,
curriculum implementation, and the quality of
instructional practices.30

Sample Performance Indicators for the
Professional Knowledge of Leaders
Articulates a vision and works
collaboratively with staff, students, parents,
and other stakeholders to develop a mission
DQGSURJUDPVFRQVLVWHQWZLWKWKHGLVWULFW¶V
strategic plan.
Analyzes current academic achievement
data and instructional strategies to make
appropriate educational decisions to
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improve classroom instruction, increase
student achievement, and improve overall
school effectiveness.
Uses student achievement data to determine
school effectiveness and directs school staff
to actively analyze data for improving
results.
Monitors and evaluates the effectiveness of
instructional programs to promote the
achievement of academic standards.
Possesses knowledge of and directs school
staff to implement research-based
instructional best practices in the classroom.
Provides leadership for the design and
implementation of effective and efficient
schedules that maximize instructional time.
Works collaboratively with staff to identify
needs and to design, revise, and monitor
instruction to ensure effective delivery of
the required curriculum.
Provides the focus for continued learning of
all members of the school community.
1

Hallinger, P. (2005). Instructional leadership and the
school principal: A passing fancy that refuses to fade
away. Leadership and Policy in School, 4, 1-20.
2
Cawelti, G. (1999). Portraits of six benchmark schools:
Diverse approach to improving student achievement.
Arlington, VA: Educational Research Service; Cotton, K.
(2003). Principals and student achievement: What the
research says. Alexandria, VA: Association for
Supervision and Curriculum Development; Hallinger, P.,
Bickman, L., & Davis, K. (1996). School context,
principal leadership, and student reading achievement.
The Elementary School Journal, 96 (5), 527-549;
Leithwood, K., Seashore, L. K.., Anderson, S., &
Wahlstrom, K. (2004). How leadership influences student
learning. Learning from Research Project: University of
Minnesota, Center for Applied Research and Educational
Improvement (CAREI); University of Toronto, Ontario
Institute for Studies in Education at the University of
Toronto (OISEUT); The Wallace Foundation; Mazzeo, C.
(2003). Improving teaching and learning by improving
school leadership. :DVKLQJWRQ'&1DWLRQDO*RYHUQRU¶V
Association Center for Best Practices; Mendro, R. L.
(1998). Student achievement and school and teacher
accountability. Journal of Personnel Evaluation in
Education, 12, 257-267; Robinson, V. J., Lloyd, C. A., &
Rowe, K. J. (2008). The Impact of leadership on student
outcomes: An analysis of the differential effects of

leadership types. Educational Administration Quarterly,
44(5), 635-674. Retrieved from EBSCOhost.
3
Kearney, W., & Herrington, D. (2010). High performing
principals in historically low-performing minority-serving
schools: A glimpse into the success of 90/90/90 Schools
in South Central Texas. National Forum of Applied
Educational Research Journal, 24(1/2), 63-72. Retrieved
from EBSCOhost; Zmuda, A., Kuklis, R., & Kline, E.
(2004). Transforming schools: Creating a culture of
continuous improvement. Alexandria, VA: Association of
Supervision and Curriculum Development.
4
Kouzes, J. M., & Posner, B. Z. (2002). The leadership
challenge (3rd ed.). San Francisco, CA: Jossey±Bass.
5
Leithwood, K. A., & Riehl, C. (2003). What do we
already know about successful school leadership?
Washington, DC: AERA Division A Task Force on
Developing Educational Leadership.
6
Kearney, & Harrington, 2010; Stronge, J. H., Richard,
H. B., & Catano, N. (2008). Qualities of Effective
Principals. Alexandria, VA: ASCD.
7
Cotton , 2003; Robinson, Lloyd, & Rowe, 2008.
8
Leithwood, & Riehl, 2003; Robinson, Lloyd, & Rowe,
2008.
9
Leithwood, & Riehl, 2003; Robinson, Lloyd, & Rowe,
2008.
10
Whalstrom, K. L., & Louis, K. S. (2008). How teachers
experience principal leadership: The roles of professional
community, trust, efficacy, and shared responsibility.
Educational Administration Quarterly, 44, 458-495.
11
Hargreaves, A., & Fink, D. (2003). Sustaining
leadership. Phi Delta Kappan, 84(9), 693-700.
12
Kearney, & Harrington, 2010; Leithwood & Riehl,
2003.
13
Reason, C., & Reason, L. (2007). Asking the right
questions. Educational Leadership, 65(1), 36-47.
14
Chew, J., & Andrews, D. (2010). Enabling teachers to
become pedagogical leaders: Case studies of two IDEAS
schools in Singapore and Australia. Educational Research
for Policy & Practice, 9(1), 59-74. doi:10.1007/s10671010-9079-0; Muijs, D., & Harris, A. (2006). Teacher led
school improvement: Teacher leadership in the UK.
Teaching & Teacher Education, 22(8), 961-972.
doi:10.1016/ j. tate.2006.04.010.
15
Harris, A. & Muijs, D. (2003). Teacher leadership: A
review of research; Gehrke, N. (1991). Developing
teacher leadership skills. ERIC Digest, ERIC: ED
330691. Retrieved from
http://www.eric.ed.gov/ERICDocs/data/ericdocs2sq1/c
ontent_storage_01 /0000019b/80/22/de/51.pdf; Muijs &
Harris, 2006.
16
Leithwood et al., 2004.
17
Stronge, Richard, & Catano, 2008.
18
Kearney, & Harrington, 2010.
19
Marzano et al., 2005.

Georgia Department of Education
July 1, 2014 Ɣ3DJH9 of 41
All Rights Reserved

Georgia Department of Education
Leader Keys Effectiveness System
20

Barth, R. S. (1985). The leader as learner. Educational
Leadership, 42(6), 92. Retrieved from EBSCOhost.
21
Prestine, N. A., & Nelson, B. S. (2003). How can
educational leaders support and promote teaching and
learning? New conceptions of learning and leading in
schools. Task Force for the Development of an Agenda
for Future Research on Educational Leadership. Paper
presented at the Annual Meeting of the American
Educational Research Organization, Chicago, IL.
22
Cotton, 2003.
23
Portin, B., Schneider, P., DeArmond, M., & Gundlach,
L. (2003, September). Making sense of leading schools: A
study of the school principalship. Seattle, WA: Center on
Reinventing Public Education.
24
Fink, E., & Resnick, L. B. (2001). Developing
principals as instructional leaders. Phi Delta Kappan,
82(8), 598-606;
Marzano et al., 2005.
25
Marzano et al., 2005.
26
Kearney, & Harrington, 2010.
27
Cotton, 2003.
28
Portin et al., 2003.
29
Leithwood & Riehl, 2003.
30
Fink, & Resnick, 2001; Pajak, E., & McAfee, L. (1992).
The principal as school leader, curriculum leader. NASSP
Bulletin, 7(547), 21-29; Ruebling, C. E., Stow, S. B.,
Kayona, F. A., & Clarke, N. A. (2004). Instructional
leadership: An essential ingredient for improving student
learning. The Educational Forum, 68, 243-252.

Georgia Department of Education
July 1, 2014 Ɣ3DJH10 of 41
All Rights Reserved

Georgia Department of Education
Leader Keys Effectiveness System
Leader Self-Assessment Checklist
Performance Standard 1: Instructional Leadership

Creates a shared vision for the school.
Establishes learning goals from the vision.
Creating a Vision

Communicates that learning is the most important school
goal.
Believes goals are attainable.
Expects teachers and students to attain goals.

Sharing
Leadership

Seeks goal attainment through individual and group
effort.
Provides opportunities for stakeholders to participate in
decision-making.
7DSVWKHH[SHUWLVHRIWKHVFKRRO¶VWHDFKHUOHDGHUV
Develops collaborative opportunities among teachers.
Prioritizes student learning.

Leading a
Learning
Community

Focuses instructional attention on curriculum, instruction,
and assessment.
Promotes and plans professional growth for self and staff.
Learns alongside and with faculty.

Monitoring
Curriculum and
Instruction

Monitors teacher practice and student learning through
regular classroom visits.
Serves as a role model for expected behaviors of school
staff.
Limits activities that diminish instructional time.
Ensures continuity in the school instructional program.
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Level I

Level II

Level III

Level IV

Quality

